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General Marking Guidance 

  

  

 All candidates must receive the same treatment.  Examiners 

must mark the first candidate in exactly the same way as they 

mark the last. 

 Mark schemes should be applied positively. Candidates must be 

rewarded for what they have shown they can do rather than 

penalised for omissions. 

 Examiners should mark according to the mark scheme not 

according to their perception of where the grade boundaries 

may lie. 

 There is no ceiling on achievement. All marks on the mark 

scheme should be used appropriately. 

 All the marks on the mark scheme are designed to be awarded. 

Examiners should always award full marks if deserved, i.e. if the 

answer matches the mark scheme.  Examiners should also be 

prepared to award zero marks if the candidate�s response is not 

worthy of credit according to the mark scheme. 

 Where some judgement is required, mark schemes will provide 

the principles by which marks will be awarded and 

exemplification may be limited. 

 When examiners are in doubt regarding the application of the 

mark scheme to a candidate�s response, the team leader must 

be consulted. 

 Crossed out work should be marked UNLESS the candidate has 

replaced it with an alternative response. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 



 

 

 
Gen er ic Lev el  Descr ip t o r s f o r  Pap er  1  

 

Tar g et s:  AO1  ( 1 0  m ar k s) :  Dem onst rate, organise and com m unicate knowledge and 

understanding to analyse and evaluate the key features related to the periods 

studied, m aking substant iated judgem ents and exploring concepts, as relevant , of 

cause, consequence, change, cont inuity, sim ilar ity, difference and significance. 

 

 AO3  ( 1 5  m ar k s) :  Analyse and evaluate, in relat ion to the histor ical context , 

difference ways in which aspects of the past  have been interpreted. 

 

Lev el  Mar k  Descr ip t o r  

 0  No rewardable m aterial. 

1  1 – 6   Sim ple or generalised statem ents are made about  the view 

presented in the quest ion. 

 Some accurate and relevant  knowledge is included, but  it  

lacks range and depth and does not  direct ly address the 

issue in the quest ion. 

 Judgement  on the view is assert ive, with lit t le support ing 

evidence. 

2  7 – 1 2   Som e understanding of the issue raised by the quest ion is 

shown and analysis is at tem pted by describing som e points 

that  are relevant . 

 Most ly accurate knowledge is included, but  it  lacks range or 

depth and only has implicit  links to issues relevant  to the 

quest ion. 

 A judgem ent  on the view is given, but  with lim ited support  

and the criter ia for judgement  are left  implicit .  

3  1 3 – 1 8   Understanding and some analysis of the issue raised by the 

quest ion is shown by select ing and explaining some key 

points of view that  are relevant . 

 Knowledge is included to demonst rate some understanding 

of the issues raised by the quest ion, but  material lacks 

range or depth 

 At tem pts are m ade to establish cr iter ia for judgem ent  on 

the view and to relate the overall j udgement  to them, 

although with weak substant iat ion. 

4  1 9 – 2 5   Key issues relevant  to the quest ion are explored by 

analysing and explaining the issues of interpretat ion raised 

by the claim . 

 Sufficient  knowledge is deployed to demonst rate 

understanding of the issues raised by the quest ion and to 

meet  most  of its demands. 

 Valid cr iter ia by which the view can be judged are 

established and applied in the process of com ing to a 

judgem ent . Although som e of the evaluat ions may only be 

part ly substant iated, the overall judgement  is supported. 

 

 

 

 



 

Opt ion 1D:  Britain, 1964–90 

Quest ion I ndicat ive content  

1 Answers will be credited according to candidates’ deployment  of material in 

relat ion to the qualit ies out lined in the generic mark scheme. The indicat ive 

content  below is not  prescript ive and candidates are not  required to include all 

the m aterial that  is indicated as relevant . 

Candidates are expected to reach a judgement  on whether the main achievement  

of the Labour Government , in the years 1964–70, was the legislat ion that  

promoted the perm issive society.  

The evidence support ing the given view should be analysed and evaluated. 

Relevant  points may include:  

 Legislat ion that  made changes in the censorship law allowed publicat ions 

that  prom oted m ore perm issive at t itudes 

 Legislat ion liberalised the laws on hom osexuality 

 The Theat res Act  (1968)  abolished state censorship of the theat re 

 Legislat ion was int roduced that  changed the law on abort ion making it  

more available and acceptable. 

 

The evidence countering or modifying the given view should be analysed and 

evaluated. Relevant  points may include:  

 Roy Jenkins, as Chancellor of the Exchequer, int roduced deflat ionary 

policies, e.g. raised taxes and t ightened up governm ent  spending, which 

changed a balance of paym ents deficit  (£400 in 1964)  to a surplus in 1969

 Labour had a genuine com m itm ent  to science and technology, e.g. a new 

governm ent  Departm ent  of Technology was set  up, and the Departm ent  of 

Educat ion was st rengthened. 

 Labour int roduced the Equal Pay Act , which was spearheaded by Barbara 

Cast le, and was regarded as significant  in the fight  for gender equality 

 Labour established the Open University, which opened up access to higher 

educat ion for all people. 

 

Other relevant  material m ust  be credited. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Quest ion I ndicat ive content  

2 Answers will be credited according to candidates’ deployment  of material in 

relat ion to the qualit ies out lined in the generic mark scheme. The indicat ive 

content  below is not  prescript ive and candidates are not  required to include all 

the m aterial that  is indicated as relevant . 

Candidates are expected to reach a judgement  on whether the crisis in Northern 

I reland was the main problem  facing Brit ish governments in the 1970s. 

The evidence support ing the given view should be analysed and evaluated. 

Relevant  points may include:  

 The imposit ion of ‘Direct  Rule’ put  Brit ish t roops on the st reets of Northern 

I reland’s cit ies and this provoked bombing in Northern I reland and the 

mainland 

 The use of ‘internment ’, alienated the Catholic community and appeared 

to just ify I RA claims and act ivity 

 Government  react ion to the events of 30 January 1972, which became 

known as ‘Bloody Sunday’, t r iggered further violence and m ade a solut ion 

all the m ore difficult  

 The 1973 Sunningdale Agreem ent  eventually broke down due to loyalist  

st r ikes and this led to further tension as ‘Direct  Rule’ was reimposed. 

 

The evidence countering or modifying the given view should be analysed and 

evaluated. Relevant  points may include:  

 The impact  of the econom ic cr isis in the early 1970s, t r iggered ram pant  

t rade union m ilitancy and the government  was faced with cr ippling st r ikes 

 The economy seemed to be so bad by 1976 that  the Labour Government  

had to go ‘cap in hand’ for an IMF bailout  to avoid nat ional bankruptcy 

 Britain’s ent ry into the EEC created polit ical tension, which resulted in a 

referendum  

 The ‘winter of discontent ’ saw a wave of disrupt ive indust r ial act ion and 

became a backdrop to the 1979 elect ion, where the Labour Governm ent  

had to combat  the view that  it  was not  fit  to govern. 

 

Other relevant  material m ust  be credited. 

 

 

 



 

 

Quest ion I ndicat ive content  

3 Answers will be credited according to candidates’ deployment  of material in 

relat ion to the qualit ies out lined in the generic mark scheme. The indicat ive 

content  below is not  prescript ive and candidates are not  required to include all 

the m aterial that  is indicated as relevant . 

Candidates are expected to reach a judgement  on whether the m ain effect  of the 

policies of Conservat ive governments, in the years 1979–90, was to increase 

divisions within society. 

The evidence support ing the given view should be analysed and evaluated. 

Relevant  points may include:  

 Econom ic policies led to a sharp increase in unemployment  and 

cont ract ion of indust r ial product ion, dr iving a wedge between ‘the haves’ 

and ‘the have nots’ 

 The deflat ionary policies made the recession worse and this t r iggered 

r iot ing in major Brit ish cit ies, which led to public anxiety about  the 

breakdown of social cohesion 

 The significant  decrease in higher rates of incom e tax benefit ted the r ich  

 The decision to close uneconom ic coal m ines led to the Miners’ St r ike, 

which damaged and divided working-class com m unit ies.  

 

The evidence countering or modifying the given view should be analysed and 

evaluated. Relevant  points may include:  

 The Conservat ive direct  taxat ion policies reduced levels of taxat ion for all 

sect ions of society, e.g. the basic rate of incom e tax reduced from  29%  to 

25%  and overall tax revenues increased 

 Conservat ive policies encouraged more people to buy their own home and 

allowed council tenants to do the sam e, which gave the idea that  poorer 

people could own a hom e, creat ing a hom e-owning dem ocracy 

 Denat ionalisat ion allowed the small investor to buy shares in companies, 

which gave r ise to the idea of the share-owning democracy 

 A policy of personal pensions was launched, encouraging all to save, in 

addit ion to the state and company pensions. 

 

Other relevant  material m ust  be credited. 

 

 

 

 

 

 

 

 

 

 

 



 

Quest ion I ndicat ive content  

4 Answers will be credited according to candidates’ deployment  of material in 

relat ion to the qualit ies out lined in the generic mark scheme. The indicat ive 

content  below is not  prescript ive and candidates are not  required to include all 

the m aterial that  is indicated as relevant . 

Candidates are expected to reach a judgem ent  on whether the com prehensive 

system did lit t le to change educat ion significant ly in the years 1964–80. 

The evidence support ing the given view should be analysed and evaluated. 

Relevant  points may include:  

 The comprehensive system did not  mean that  pr ivate educat ion was 

abolished. The percentage of students at tending private schools increased 

 Not  all Local Educat ion Authorit ies adopted the comprehensive system and 

grammar schools remained in some areas, which maintained the not ion 

that  they were bet ter schools 

 Som e aspects of select ion within the comprehensive system remained 

 The comprehensive system did not  t ransform  educat ion, e.g. while there 

was improvement  of standards in some areas there was deteriorat ion in 

other areas. 

The evidence countering or modifying the given view should be analysed and 

evaluated. Relevant  points may include:  

 The comprehensive system replaced one based on the t r ipart ite system 

that  used the ‘Eleven Plus’ exam inat ion, which was seen as unfair and 

inefficient  

 The comprehensive system created more equal opportunit ies for some 

students by rem oving differences between secondary m odern and 

grammar schools 

 The com prehensive system  led to universit ies taking in a greater num ber 

of students from  different  social and econom ic backgrounds  

 The comprehensive system led to an increase in the number of students 

achieving qualificat ions. 

Other relevant  material m ust  be credited. 
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